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This unit lb designed tu provide your participants with a series of post- 
tests on ethnicity, transnational linkages and ethnocentric attitudes* 
These ai.tI*lLie5> can ^erve as devices to measure ti?h«it content and skills have 
oeen acquired as a result of utilizing the other four units in the Ethnic 
Heritage Studies curriculum. However, the unit can also be used as an 
introduction to ethnicity without the other four units ^ with a few minor 
inodifications . 

It is not the purpose of this unit to provide a sequenced, systematic 
evaluation furniat. Accordingly , we would not expect you or your students to 
use all of the activities. You and the participants should choose activities 
that tebt fur what yqu consider to be the important dimensions of ethnicity. 

overvik: of activities 

58. WilAT ARE STEREOTYPES? - designed to review the use and definition of 
±he concept of stereotyping 

59. WHAT 15 ETHNOCESTRISM? - asks participants to analyze data and sort out 
important elements of ethnocentrisra 

60. ANALYZING TEXTBOOKS - provides a format for analyzing ethnocentric bias 
and distortion in school textbooks 

61. AN ETHNOCENTRIC TV GUIDE - utilizes analytical format in No. 60 to 
recognize ethnocentric bias in the television medium 

62. ANALYZING NEWSPAPERS - utilizes format in No. 60 to check for ethno- 
centrism in news media 

GREETING CARDS - considers greeting cards that reflect ethnocentric bias 

64. A LOOK AT THE COMICS - uses analytical format in No. 60 to check ethno- 
centrism in comic books 

65. A CHECKLIST FOR YOUR SCHOOL - teacher guide for collecting and analyzing 
the school setting and ethnic attitudes in the school 

66. AFRO^AMERICAhJ OF THE YEhR CONTEST - replication of "American of the 
Year" in ETHNICITY AND r-IE, but participants are asked to make-up the 
candidates based on their knowledge of the^ ethnic group 

67. IRISH-AMERICAN OF TIfE YEAR CONTEST - replication of No, 66 

68. ARAB-AMERICAN OF THE YEAR CONTEST - replication of No. 66 

69. MEXICAN-AMERICAN OF THE YEAR CONTEST - replication of No. 66 

70 . ETHNIC OF TlfE YEAR CONTEST - replication of No . 66 

71. RECOGNIZING ETHNICITY - review of what an ethnic group is; students 
sort out ethnic differences 

4 
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72. RECOGNIZIKG ETHNIC Tl^vurvc 

of transnational linJa^f^ ' ^^""'^^ "^^^ ite»s and classifies types 

73. IMMIGRATION AND ETJWICTTV ^^.a - 

gration statistics; explor; thf^es^of ^"'^ hypothesize about in«,i- 
effect on U.S. ethnic groups ^^^"^^^^ °^ migration policy and™ 

7*1. DRAWING T*!E LT^^r . 

so.e of their ^^hiiclttSSS '"'^^ "^^^^^ students to reassess 

post-test to Pleasure the^eiree If'* t ^^-^'^^^"'WlON - designed as a 
ethnicity °^ change in attitudes abouf 
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Title l.i!AT AHt sTiAimmns ? 

To rec^ogni^e the use of stevQotypGs 

To infer attitudei^ tcn^ard ethnic groups 

To conipare *5rudent data with a national survey of attitudes 

Time 1 elans period 

Procedure 

1. fV^k participants to break up into groups of four to six, 

2. fiisrribute copies of the "Word List'* to each. 

3. ra:I ,s!:-ill ;;roup shuuld identify e^^ery racial and national group according 
to characteristics listed tinder the adjectives list. More than one adjective 
n-ay be used to describe any one group. Adjectives not, included in the list 
nav be ;^sed. Before any particular racial or national group is characterized, 
a majority of menibers in the small discussion group must agree . 

^2. (3nc fxejiber of eacl* i»mall group should be selected to record final decisions. 

S. The class should di.scuss and compare the evaluations made by the small 
groups after each one has finished Step 3 above. 

G. To prepare for comparing the data, distribute the handout "Racial 
^toreot>pes and One Hundred College Students." Ask students to compare 
class results with the study. 

Evaluation. Vse these questions: 

A, V.liat is a stereotype? 

*.vhen do stereotypes become abusive of the group they are supposed 
to describe? 

C. Can ive do away with stereotypes? Would it be advisable to do so? 

D. Ivhat is important in learning about stereotypes? 

r. Did some of you find this activity difficult? If so, explain why. 
If not, why not? 

r. Ifow has your use of stereotypes changed since you began these EHS 
activities? 
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English 

Germans 

Irish 

Arabs 

Italians 

Jews 

Mexicans 



art tic- 



cruel 

extremely nationalistic 

iipiorant 

imitative 



impulsive 



industrious 
intelligent 
lazy 

loyal to family ties 

materialistic 

fond of spicy food 

mercenary 

musical 

pleasure-loving 
pugnacious 
quick-tempered 
reserved 

scientifically minded 

schrewd 

sly 

sportsmanlike 
superstitious 
tradition-loving 
very religious 
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niS 1.7r, Handout 58:3 

•'Racial .Stereotypes and €me Hundred College Students'' 




houh 'it I he f Mi lowing* .Htudy i^**mduuted by hatz and Braly in 1933- Compare your 
anbocer^i in tl.v small >;ruup witli the rei>i-lts below. (Only the tivo characteristics 
receivin53: the highest percentage of agrecsiient are given.) 



/iTiericani^ 


^ industrious 018^3 and intelligent {^7:3 


Chinese 


' superstitious (3U!^0 and sly (2950 


ITn^rl ish 


^ sportsmanlike (53^0 and intelligent (45:1) 


Germans 


- scientiricaLLy minded 078:^) and industrious (6555) 


Irish 


- pugnacious plS'^ and quick-tempered (39rg 


Italians 


- artistic (53^5) and impulsive PlMf?) 


Japanese 


- intelligent (^S^^ and industrious (4350 


-lews 


- shrewd (79 0 and mercenary (M9^?) 


Neiirnes 


- superstitious fS^r^ and lazy (7550 


Arabs 


- cruel 017^0 and very religious (26^^ 



Katz and BraJv, "Racial Stereotypes^ of One Hundred College Students," Journal 
of Abnorma] and Social Psychology ^ 28:280-90. 
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TitlQ KliAT KTUXOCENTRISM ? 
Introduerion 

Artivltv >^ 'isKed students to define stereotypes and evaluate their use. 
Inpurtrint, »4**», is ^ettin^^ ?^tudents to tliink about x^hat constitutes ethnocentric 
'irritudos. In tins activiry they are asked to consider the runctional 
v'lJue fif r-f-hnocentrism. 

To write .1 definition uf etJinocentrism based on the data in the exercise 

To sort out i4,at elements constitute ethnocentric attitudes — nationalism, 
ideology, lanj2juage, etc. 

To rec«»*4nize hoiv etlmocentric attitudes are expressed 

Time 1 class period 

Procedure 

1. Distribute copies of the handout "Uliat is Etlinocentrism?" 

2. As you through tlie various excerpts, try to determine the country or 
region of the world each excerpt is from. Do your guesses coincide with the 
information on the Sources for Excerpts sheet? How was it possible to make 
certain guesses? 

3. Diseus^sion: 

A. U'ere some excerpts easier to determine than others? Explain. 

R. To what extent are the differences in treatment in different books 
attributable to ethnocentrism? Nationalism? Ideology? In what ways are 
these three things connected? 

C. \rii\ do you think that a book from a particular country discusses some 
event,s wliilf ignoring others, or gives more space to some episodes than 

of *:ers? 

D. "Ethnocentrism is not necessarily a good or a bad thing, it just 
exists/' Do you agree or disagree? Vlhy? 



Sources, u.^ed for this exercise: 13ragdon, Henry 1^. and Samuel P. McCutcheon, 
HTSTOri or A TREE PEOPLE. London: The Macmillan Co., 19G9, and Robinson, 
Donald \\. (ed.), AS OTHERS SEE US: INTERNATIONAL VIEWS Of AMERICAN HISTORY. 
Ncn^? York: Houghton-Mifflin, 1069. 
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IVHAT IS ETHNOCCNTRISM? 



Below are excerpts from various textbookb throughout the world. Each excerpt 
deals with a specific period or topic jn American history. Can you identify 
the nation or region of the world each account is from? 

Colonization and the Growth of the New World: 



Excerpt 1 ; "In the process of colonizing North America, the native Indians 
suffered .enslavement , destruction, and slaughter .Negroes were widely employed 
to do hard labor, especially in the South .Negro escapees, after being captured, 
would receive very brutal punishment. 

"In the North American colonies, the capitalists and landlords began to 
develop the ei onomy by using pvuperty seized from the Indians and by exploiting 
the Negro slaves." 

Excerpt 2 : "It is important to remember that the colonization of America was 
achieved not b% the British government but by private stock companies or else 
by individuals who had been given land by the King. Among the passengers 
making the three months' trans-Atlantic trip were: men escaping from 
creditors; the younger sons of well-to-do families who, because of the English 
law under which the eldest son inherited everything, were forced to seek their 
fortunes; men who wished to practice a more simple and rigid Christian faith 
than was allowed by the King, and adventurers drawn by the idea of a new land. 
By far the largest number of emigrants, however, left the Mother Country 
because they were finding it difficult to make a living. The enclosure of 
land for sheep farming had caused an acute shortage of land and high rents." 

Bombing of Hiroshima and Nagasaki : 



Excerpt 3 : "On the eve of the Soviet Union's entry into the war against Japan, 
Anerican aircraft on August 6 and 9 at the order of Truman .. .dropped two atomic 
bombs on the ."apanese cities of Hiroshima and Nagasaki, killing or crippling 
foiu? million inhabitants. This barbaric act of using atomic weapons had no 
military ju^^t I f ication . By dropping bombs on the Japanese cities, the imperi- 
alists of the r.S.A. wanted to intimidate the entire world, above all the 
Soviet l^ion. This was the beginning of the aggressive course of the United 
States for the establisliment of world supremacy." 

Excerpt H: "Despite the certainty of iinminent victory, the United States 
government dropped the atom bomb on Hiroshima (August 6) and Nagasaki (August 
0) . Tt almost totally destroyed these cities. The atom bombs killed more than 
30n,000 Japanese and wounded 200,000. Subsequently, 155,000 people died with 
terrible suffering in the weeks, months, or years after the bombing. 

"The dropping of the atom bomb was of as little consequence to the outcome 
of the W3r as was the destruction of Dresden. Through this barbaric use of 
atomic weapons the American imperialists wanted to demonstrate the monopoly 
which they then held in this field and to intimidate other peoples..." 
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Excerpt 5 : "The Americans, who were not aware of the difficult position of 
the Japanes>e, were afraid that the war might go on much longer and would demand 
more terrible losses. It was because of these considerations that the leaders 
of the United btates decided to use a new and most horrible weapon, the atom 
bomb. It was manufactured in the United States with the help of refugees, 
some of them Jews from Germany/* 

Excerpt 6 : "The most terrible weapon the world had ever known made it 
unnecessary to in^^ade Japan or to count on the Russians for help. In complete 
secrecy American and European scientists had developed an atomic bomb. The 
first of these was exploded in New Mexico on July 16, 1945; its destructive 
power was equal to 20,000 tons of TNT. On July 26 the President urged Japan 
to surrender at the risk of destruction, but the Japanese prime minister said 
the warning was "unworthy of public notice." On August 6 an atomic bomb nearly 
wiped uut the Japanese city of Hiroshima and killed over seventy thousand 
inhabitants. Two days later Russia entered the war anJ invaded Manchuria. 
After a second bomb was dropped on the city of Nagasaki on August 9, the 
Japanese government agreed to end .the war. The s.urrender took place on 
September 2 on the battleship Missouri anchored in Tokyo Bay." 
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SOURCES FOR EXCERFIS 



«1: {Mainland China) Modem History .of the Recent World , Li Ch'un-wu, et 
al. Peking: Publication Company for Peoples' Education, 1965, pp. 15-16. 

#2: (Great Britain) Portrait of World History, II , Geoffrey Williams. 
London: Edward Arnold Publishers, Ltd., 1962, pp. 211-212.' 

#3: (I'-S.S.I^.) History of the IJ.S.S.R. The Period of Socialism. Textbook 
for Middle Fichool , I .B . Berkhin, M.I. Bolenkii, and M.P. Kim. Moscow: 
^'Educational" Publishers, 1966; 308-309. 

fEabt Germany) Textbook for History Class 10, Part I, High School and 
Expanded High School , Dr. Stefan Doernberg, et al . Berlin: Publicly-Owned 
and Administered Publisher, 1965, pp. 56-57. 

=5: (Israel)- History, Vol. t| Part II , M. Siv and S. Atlinger . Haifa: 
The Juval Publishing Company, Ltd., 1965, p. 301. 

=5: (United States) History of a Free People , Henry W. Bragdon and Samuel 
P. McCutcheon. .London: The Macmillan Co., 1969, pp. 680-681. 
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Title TitiMTiit:^. iry^TM^m^ 




Hcw's your etinaccntn'c sensitivity? »o y«u readily recognize bia^s in what 
you read in school? Here an opportunity for you to check out your ability 
f<i recoi^nlifo and e^^aluate diS ferent kinds of biased statenients about ethnic 
*^roiips and peoples in other countries. 

rontained ia the packet of cards are statements about other countries and 
a} out a i.unber of ethnic and racial groups. The statements were taken Jrom 
rextLon^s used in i'.S. schools, published during the 1960s and early l*170s? 
An interesting point here is that school textbooks are often assigned to be 
"unbiased" simply because they are developed for use in a school setting. 

«:ur joi is to read the statements and decide which ones you feel contain 
•-"i^Icidir.^ md/or biased infonnation. Some of the statements niay appear more 
tiased *1 an prhers at first sight. But, after you compare your findings with 
others' iu \o^r class, you inay find your sensitivity to ethnocentric bias 
ha-^ been enhanced a bi^. 

^^bjective.^ 

To read and analyze several statements about ethnic groups and peoples in 
other countries to check for bias and distortion 




To check personal observations about bia.s and distortion with other peoples' 
observations 



Tiine 2 class periods 
Procedure 

1. Read through the packet of cards. As you read, if some of the statements 
strike voa iS having bias, incompleteness, innaccuracy, etc., refer ro the 
"^Vjrrpat for Analyzing Statements'* and fill in the chart according to your 
personal jtid^ent. 

2. net I o%:et her with a ^^roup of 3 or H others in your ci«ass and compare 
in! ornrat ion you and they have recorded on the chart. 

3. V.hat ! i j^ts do you now retiognize by sharing information with the group? 
hist them below: 



*lt is not the intent of this 
publisher for criticism. The 
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oftentimes, out of context of the other 
no citations are included on the cards, 
to recogni/e statements out of context, 
"distortions. ^ 



activity to single out any author and/or 
statements contained on the cards were taken. 



materials in the texts. Accordingly, 

The idea is to have students learn 
as well as recognize biases and 
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Follow-iip activities: (Choose at least one* of the iollcnong) 



1. ba* K t1*r<jui4h ^1 Iv-i^hI i Ivc uf the i»tat^.ents and add/deiete/correct 
or otherwise i.}jan>;e the wurdinj^ su thai the 5>taten5ents are more accurate and 
less biased . Then, share your "neiv" statements with others in the class. 
Are there thin5-s that you still overlook in your rewriting? 

2. Write a >iorv about one of the 'ethnic groups in the cards. Arrange the 

i ards su n it you use all the carvls in the packet that pertain to the one ethnic 
gruup (Itjr iLx-^pJe, write a stor*y about the Arabs, using the cards that refer 
^o :-!oslenis. Middle Kast, Egypt and Arabs). Share your story witli the rest 

the class. How is the gixiup portrayed? How would you and the class change 
the story tu irake it more .iccurate? How ivould you go about checking out the 
acr-yracy of the statements in the story? 

3. f'si5J4 'J e format provided on the "forniat for Analyzing Statements", go 
trrou^i. \Mur ibchool textbooks or other school materials and do analyses of 
at least Vive statements you run across in them. 



The statements on the cards tvere taken from three secondary source-' (i*^- 
sources tlmt deal witJi content analysis) : 

Project ?tride^ A r.VWL TO ANALYSIS OF SCJIOOL BOOK CONTENT, Handbook #2, 
"Evaluating Print Materials from a Mexican-^American Perspective"; and 
Handbook =3, "evaluating Print Materials from a Chinese-American 
Perspective", far Ivoot Laboratory for Educational Research and 
Development, General Assistance Center, October, 197U. 

Karen Plij^kin, "f thnocentrism in American Children's Social Studies Books," 
Pi'i^^ate Paper, 107U. 

"Draft Paper on Ethnic .studies," Illinois Office of Education. 



V%3Z ^ 



Cjuesti<3nH lor ?tnalv^is : 

1. Poefs the 5^t*-irec:ent c*xeli:de or i^lt pc*tfjple St shouldn't:? 

FXirple; Tie typR-al ^^ecvvtaty of tin* wore her skirts ir^iieh shorter 

H:an other vosrien of the era. 
wr^n^? fi<jiat about male secretaries?) 

2- Poe> the "^tatesrient ^^oiitain a .^>tcrgotype or generiali/,atiun thai attempts 
ti* typify the behavior of a certain ^roup of people to the exclusion of any 
**tlior behavior? 

Kxanplc: The Upane.se wear hupressive niiistaclici? and laugh loudly at the 
wrons tmes7 

lvi%^t's vsron*^'^ fi?ehaviors described do not apply to all Japanese.) 

^. Toes the *^tate?nent contain patronizing language? 

rxirple: Tne child-like faith of the primitive peoples of l-Jestern 
'^aroa 'ives t! en in^nunity to the onrush of l-^estem technologv. 
i<\ a* 'H uren^? rchiid-like faith''?) 

Pees the statement contain dehunianizinj:;^ language? 

r.x.iniple: The American Indian, like the animals of the plains, subdued 
nature with reinarkable prowess, 

Uliat's wrong? (Coniparing Indians with animals.) 

Does the statcnent portray "others*' as measured by U.S . and/or Anglo 

standards^? 

Kxa.'Hple: The sine j vi 1 i.^ed iO>originee.s of Australia, unlike us, know no 
<nurls, jju r,.tjiJcrn conveniences, and do nut realix.e the value of work tu achiev 
a higher standard of livinj?. 

Uhat's wron^? Vou supply/ the answer! 
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TSri<' I TUNC mJTHir <;rii3i: 

How's your ethnmyentr s^jisitivity at this point? this activity ^ill 
further test it by asking you to examine the television jnedium in the sarae 
rnanner you did the textbopk statcrnents fAKAFA'ZlNG 'HLXTBOOKS) . 

^^bjective^ 

Tci coile r 3nti li-terpret statenient^ *ibvut ethnic gr^jups and peoples in other 
countries to check For bias and distortion 

-^n cur^pirf nur personal observations about bias and distortion with those 

of oth^^rs 

Tfine 3 5 ours 
F'rocedurr^ 

1. ftirchase 25 3x5" ruled index cards- 

2. Over the next tivo day^^ inake a point to watch two full hours of television. 
Vou do not Lave to watch both hours at once, but you should watch at least 
one hour at a time- 

3. As you i^-itch and lif^ten, write consents you hear (and/or see) about 
ethnic ^n-aph and about other countries on your index cards. One comment 
per card . \t this point don't worry about checking the conments for bias or 
distortion. Analysis of the connients will come later. Simply jot down every 
ccnunent sc-e and hear about ethnic groupb and other countries on che cards 
until you either run out of cards or the two hours have elapsed. 

As i n a you are through watching two hours of TV, go back and number 
each cai^d in the jpper right hand comer. It is not important that the 
cards Le in du\ pjrticular order, just make certain each card has a different 
nvrrhor and that the nujri:>ers are sequential. 

^- tie third day In class read through the packet of cards. As you 
review wiat vuu wrote, if i>ome of the statements strike you as having bias, 
incompleteness, inaccuracy, etc., refer to the 'Tormat for Analysing 
^tatOTent-s" and fill in the chart according to your personal judgment. 

ft. Cot toi^ether with a group of 2 other students in your class and share 
your com lu.sions with then. Ask them in turn to share their conclusions 
about tlieir statements with you. 

A. Ul^at nev; biases do you now recognize by sharing your conclusions with 
the ^^roup? 

P. Did someone in your group v;atcli the same program (s) and record the 
same comments? If so, what were their conclusions about bias and 
distortion in the cnrmients? 

17 
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C. «1o L*2ck Ihrougn at lea^t rive of the statenients and 'corrTCf* each 
one * f thc-^ lantii yrj^ ire ^^atis^ied that there is no longer any bias. 
Check yisar rewritten &tater.ents with others in the class « Are there 
^rill things y^^u've o\^erlooketi? 

7 . IVrite a brief report on ^3l VIEWS ABOIT ETHKlCeCTRlSM IN TlfE TELEVISION 



tiptioml way doini^ AX ETlDaCCNTRIC W HPIDEr 

To How the lormat as outlined above ^ ?3at make certain that everyone in the 
class watc!ie5> the bame two hours of television. This way you can find out 
very quickly Low you vieii? the same information compared with others. 



18 
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Inrr^r^diier ion 

Tills activil> replicates the procedure used fur A?il ILTIiNiKIENTRiC TV- GWDi:. 
This tiane the r^ediiim ij* nci-^spaper.s . 

To follcrt and inrerprel: .st^itements ^uut ethnic ^roupa and peoples in other 
i^oimtries to check for bias and distortion 

To <*f,^pare your personal observations about bias and distortion with those 
of other students 

Tiire 1 hrivr 

Procedure 

1 . >kini throu;;h three or I'our newspapers 

2. As you skim, cut out any statements, articles, and pictures you run 
across which portray ethnic groups or other countries. At this point don't 
worry about cliecking the clippings for bias or distortion. Analysis of the 
elippinj^s will come later. Simply clip out every statenent, article or picture 
you see about ethnic s^voups and other countries/ 

1. As soon as you complete Step 2, gu back and numJ>er each clipping in the 
upper right-hand corner. It is not important that the clippings be in any 
particular order, just make certain that each one has a different number and 
that the numbers are sequential. 

Read through your clippings. As you review them, if some of the 
clippings strike you as having bias, incompleteness, inaccuracy, etc., refer 
t. the "Format for Analysing Statements" and fill in the chart' according 
to your personal judgment (Note: It is not the intent of this exercise 
to iTalign any newspaper.) 

5. net together witii a group of 2 other students v;ho have done this activity 
and share \our conclusions with them. Ask them in turn to share their 
conclusions with you. 

A. VHiat biases do you agree on, providing you looked at some of the 
same newspapers? 

flo back througli at least three of the clippings and '^correct" each 
one until you are satisfied that there is no longer any bias in them. 
Check your revisions with others in the class. Are there still things 
you overlooked? 
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Title ^^HEKTI^:^; CAHJ^S 

ithnicit:. Is not an ea^^y Ic-m to define. That certainly is the impression 
rne ::cts v1 presented with the various definitions of' both scholars and 
;^cups t\:it have chosen to call thenselvei, ethnic. This exercise asks students 
to generate sonie of the criteria that might be used to distinguish one ethnic 
^raup from another, as well as to pinpoint the stereotypes. The GREETING 
^ARD^ activity is one quick way to get students talking about some of the 
criteria the\ 3:ii;ght use when they think about and talk about ethnicity and 
stereotypes, 

^bjectiveK 

To exan-ine ^ ontensporarv greeting cards and make inferences about ti?hat the 

desi-ner. of the cards thought separated one group of people from another 

To recognise .stereotyping by asking students to point out stereotyped 
beha\aor in the cards 

generate simo popularU used criteria for differentiating etlinic groups 
from eaf*h other, i.e. language, nationality, dress, custom, etc. 

^Itre 2 class periods 
Procedure 

1- Project the slide of the sample father's day greeting card on the screen. 
Ask students tu jot down as many things «s they can that separate one group 
of people from another on a sheet of paper. In other words, what is it that 
makes a n inese differejit from a Greek or an Italian different from a Russian? 

2. ^ome questions: 

A. Ask students to state as many things as they can about how the 
designers of the card chose to depict each person or character as distinct 
from the others. fOne obvious consideration is language, another is 
national itv —except for Latin and perhaps Dutch. But what other behaviors 
are depicted in the words and characters? Italians have mustaches and 
like pizza pie; Russians do Cossack dances; Dutch people wear wooden 
shoes and are constantly threatened by the innundation of vjater; etc.) 

B. Uliich of the groups depicted on the card would you place in the 
following categories? 

Language Group Russian Chinese 

N'ationaJity Group French Latin 

Ethnic Group Spanish Egyptian 

Italian Greek 

Dutch 

(The "Tuzziest" of the three kinds of groups is the ethnic group* Hovjever, 
nationality group is also somewhat difficult. Ix)ok at Latin and Dutch.) 
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Vliiv did you place the arc»ups as you did? 

3. Have srudents collect greeting cards that they think represent ethnic 
i^roups and have th«n brlns; th.esn into class. Have them explain vjhy the 
cards were chosen to represent ethnicity and stereotypes. You might set 
up a display area. 
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Title A UmK AT THE COMICS 

Thi*^ activity is a replication of the procedure used in A^3 ETHNOCENTRIC TV 
O'IDE. The nedium this time is cc^ic books. 

OLjectives 

To collect 2nd interpret statements and images of ethnic groups and peoples 
in other countries to check for bias and distortion 

To compare your personal observations about bias and distortion with those 
of other students 

^'i^ne 2 hours - 

Proc*edure 

1- Rirchase 20 3x5" ruled index cards. 

2. Tor homeivork, go to a local store and purchase at least three comics 
if you don't already have that many. 

3. *=^l<ini trmugh the comics (you could use the comics from the newspaper 

if ycu wish) , As you skim, jot down any statements or visual images you spot 
about etlni^ ;;roups or other countries on your index cards. One comment per 
card. »^erter yet, cut out the statements or images you spot and paste them 
on the cards. At this point don't worry about checking your notes for bias 
or distortion; analysis will come later. Simply jot do\m or pasteon the cards 
every statement and visual image you can spot until you have run out of cards. 

H. As soon as you are finished with Step 3, ^o back and number the cards 
in the upper right-hand corner. It is not important that the cards be in 
any particular order, just make certain each card has a different number 
and that the numbers are sequential, 

S. Next day, bring the cards to class with you. Read through them. As 
you reviei^; them, if some of the statements and images strike you as having 
bias, incorrplcteness, inaccuracy, etc., refer to the "Format for Analyzing - 
Statements" (modify it to include pictures and drawings as well) and fill 
in the chart according to your personal judgment. 

0. net together with 2 other students and share your conclusions with them. 
Ask them in turn to share their conclusions with you- 

7. Ho back through at least five of the statements and images and "correct" 
them- Check \our rewritten, redrawn statements and images with others in 
the flass. Are there still things you've overlooked? 
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Title A CHECKLIST FOR YmiR SCHOOL 



Introduction 



Having your students evaluate the bchoul's handling of multi-ethnic studies 
and ethnic differences can be an iniportant part of their ethnic experience. 
Below are some guidelines In the format of a questionnaire should you and 
your students decide to make a multi-ethnic evaluation of your school - 

Objective 

To collect data and analyze attitudes in your school towards ethnicity 
Time 1 class period 

(Size of groups: should be done in groups of 5 or 6) 
Procedure 

1. Run off sufficient copies of the enclosed checklist to survey 10% of the 
student body (plus about 5 extra copies) , faculty and staff of your school. 
(10% represents a good, random sampling.) The survey should be administered 
randoml>, that is, students should select respondents on a, non-discriminatory 
basis . 

2. Ask one of the groups to compile a master list of responses using a 
blank survey sheet. 

3. Run off a transparency of the results, or record them on the chalkboard. 

4. Ask a group to asbcss where respondents in your school stand on each of 
the items in the guidelines— "STRONGLY*' , "SOMEWHAT, "HARDLY AT ALL*' or 
somewhere in between. 

5. Hold a clabS discussion on their conclusions about how ethnicity is 
treated in the school. 



FOLLOW-UP 

Devise a program to emphasize ethnic and multi-ethnic heritage in your 
school. Write an article for the school newspaper to praise your school's 
strong points. 
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AN ETHNIC CIJFXKLIST 

You have been selected to participate in a school survey conducted by 
class in . Below is a list of 



statements. You are asked to place a check mark (vQ in one of the three 
columns by each of the statements . You do not have to answer all of the 
questions. Your participation is voluntary. Should you decide to include 
other comments, please do so on the back of the survey. Thank you for your 
time. 





RATING 


GUIDELIMES 


• 


Strongly 


Somewhat 


Hardly at All 












1. 


Are ethnic differences apparent 
in your school? 










2. 


Are ethnic differences emphasized 
in the school curriculum (courses, 
textbooks, other materials, teach- 
ers* and students', attitudes , etc.) 










3. 


Does your school library and re- 
source center have a variety of 
materials of the histories, jex- 
periences, and cultures of many 
different ethnic groups? 










4. 


Do school assemblies, speakers, 
holidays, etc. reflect ethnic 
differences? 


• 








5. 


Do extracurricular activities in- 
clude most ethnic groups present 
in your school? 
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Rating 


Guidelines 


Strongly 


Somewhat 


Hardly at All 










5. Does school policy accomodate 
ethnic behavior patterns and 
darrerences? 






- 


7 , Do school policies make provisions 
* for recognizing and commemorating 
the holidays and festivities of 
different ethnac groups? 








8. Do school policies respect the 
dignity and worth of students as 
individuals and as members of 
ethnic groups? 




- 




9, Does the makeup (numbers) of the 
school staff reflect the ethnic 
makeup of the community? 








10 • Is the school staff multa-etnnac 
& multi-ethnic despite the ethnic 
and racial makeup of the community' 








> 

11 • Does the school do an-service 

training in multi-ethnic studies? 








12. Does the curriculum reflect the 
ethnic learning styles of students 
Wi tnin rne scnoox communj-ry : 








13. Is the curriculum and teaching in 
the school designed to help stu- , 
dents live in a multi-ethnic, 
mult i -cultural society? 
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Title Arro-Anterican of the Year Contest 
Introduction 

This activity asks students to replicate the American of the Year contest 
(KTHNICITY AND MT unit) ivith three significant differences: (1) instead of 
the American of the Year, this contest will be for the Afro-American of the 
Year, (2) a group of students (nominating committee) will create its own 
candidates, (3) other students will act as a selection conmittee to vote for 
the "best" of the candidates. The main goal is to get students to construct 
what they think constitutes an ^^i^eal" Afro-American based upon their personal 
views and jv*hat they have learned'ifrom the Ethnic Heritage Studies curriculum. 
NOTE: n:i<; activity is designed to be done simultaneously i^ith Arab-American 
of the Year Contest, Irish-American of the Year Contest, Mexican-American of the 
Year Contest, and/or Etiinic of the Year Contest. 

Objectives 

To recognize personal viei^s and changed perceptions of Afro-Americans 

To conceptualize the ideal Afro-American based on personal views and changed 
perceptions 

Time 2 class periods 

Size of group U-6 

f^Qcedure 

1, four to six students should serve as a nominating committee to insure the 
creation of an ideal number of candidates for the activity. Each student 
in the group is responsible for an "ideal" Afro-American candidate for the 
contest. The following guidelines can be used, but encourage students to 
ad lib: 

(write these on the chalkbtfard) 
Name 

ilometown, State . 
Sponsorinj; Organization 
Age 

Spouse fif any) name, age, occupation 
Childt'cn fif any) — ages, numl^er 

Educational background - 
Occupation 2(> 
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Hobbies, interests 

^'3ub*., f^tiinic and prilis fpal aKsjoeixiljon (IT any) 

^KefiT to Ainer ican of the Ye/ir in tlie ITTJINICITy AKT) ^^: unit to j^et the idea 
of the •icrivity.) 

2. IVhen all candidates have been written up, list then and their data on 
the chalkboard. 

3. Break the rest of the class into groups of five to six. The nominating 
conirittee can now serve as tabulating committee. Tell the class the follow- 
ing: ?(H IIAm BECN SLLECfilD TO SCRV^ ON A NATIONAL SELECTION COMMITTEE TO 
ClfWvt rjiL OITSTAKDING ArRU-AIIF.RICAN 01 liJE YEAR. YOUR TASK IS TO PICK ONE 

Tin: candidates nominated by the national nominating CaWTTEE. EACH 
or "HL CANDIDATES' QUALIFICATIONS ARE LISTED ON TIIE CHALKBOARD. TJIE 
-ELLrnoN mSl BE THE L^'ANIMOUS DECISION OF THE CROUP. A SPOKESPERSON FOR 
Vni R CCMTIITTEE WILL BL ASKED TO GIVE REASONS EACH CANDIDATE WAS SELECTED 
OR REJECTED. 

^. Follow-up questions for class discussion: 

A. hTiat qualities did you consider most important in your selection? 
Least important? 

P. V.vuld the candidateii made up by the nominating committee have been the 
same at the very beginning of your study of ethnicity and Afro- 
Americans? Explain. 
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Title Irish-Anericar of the Year Contest ^ 
Introduction 

This activitv asks studentib to replicate tlie American of the Year tiontest 
fCIGCICITY AMI ME unit) with three significant differences: (1) instead of 
the American uf the Year, this contest will be for the Irish-American of the 
Year 3 (2) a group of students (nominating conmittee) will create its own 
candidates, f3) other students will act as a selection consnittee to vote for 
the ''best" of the candidates- The main goal is to get students to construct 
what the;* ti.Ink constitutes an ''ideal-' Irish-American based upon their personal 
views and wj at thev have learned from the Ethnic Heritage Studies curriculum - 
S(rt: l.is activity is designed to be done siimiltaniously with Arab-American 
of the Vtar Contest, Afro-American of the Year Contest, Mexican-American of the 
Year Contest, and/or Ethnic of the Year Contest. 

Objectives 

To recoj^ize personal views and changed perceptions of Irish-Americans 

To conceptualize the ideal Irish'-American based on personal views anil changed 
perceptions 

Time 2 class periods 

Size of ^roup 4-6 

Procedure ^ 

1- four to bix students should serve as a nominating committee to insure the 
creation of an ideal number of candidates for the activity. Each student 
in the ;;roup is responsible for an ideal" Irish-American candidate for the 
contest. The following guidelines can be used, but encourage students to 

ad lib:' ^ 

(write these on the chalkboard) 
Name 

Hometown, State 
Sponsoring Organization 
Age 

Spouse (if any) — name, age, occupation 
Children flf any) ages, number 
Educational background 
Occupation ^ ^ 3 
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Hobbies, interests 

Clubs, ethnic and political association (if any) 

(Refer to American of the Year in the ETimCITY AND ME unit to get the 
idea of the activity.) 

2. Khen all candidates have been written up, list then and their data on 
the chalkboard- 

3. Break the rest of the class into groups of five to six. The nominating 
ccwsnittee can now serve as tabulating conunittee. Tell the class thp 
follcHtfing: YOV MIT BEEN SELECTED TO SER\'E ON A NATIONAL SELECTION C0?3- 
MITTEE TO CHOOSE THE OL?TSTANDING iRISH-A!'3ERICAN OF THE YEAR. YOUR TASK 
IS TO PICK mZ OF TJE CANDIDATES NOMINATED BY THE NATIONAL NO^JINATING 
CO>NITTF.F. FJiCH OF TilE CANDIDATES' QUALIFICATIONS ARE LISTED ON THE 
CHALKBOARD. THE SELECTION ^5L^ST BE THE UNAN»30US DECISION OF THE GROUP . 
A SPOKESPERSON FOR YOUR CO>SMITTEE WILL BE ASKED TO GIVE REASONS EACH 
CANDIDATE li?AS SELECTED OR REJECTED. 

* 

Follow-Hp questions For elass discussion: 

A, l\hat qualities did you consider most important in your selection? 
Least important? 

vrould the candidates made up by the nominating committee have been the 
same at the very beginning of your study of ethnicity and Irish- 
Americans? Explain • 
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Title Arab American of the Year Contest 
Introduction 

This activity asks students to replicate the American of the Year contest 
(ETHNICITY AND ME unit) tvith three significant differences: Q.) instead of 
the American of the Year, this contest will be for the Arab-American of the 
Year 5 (2) a group of students (nominating committee) will create its own 
candidates, (3) other students will: act as a selection committee to vote for 
the "best" of tlie candidates. The main goal is to get students to constxnict 
what the> think constitutes an "ideal" Arab-American based upon their personal 
views and what they have learned from the Ethnic Heritage Studies curriculum. 
NOTE: ^.i^ activity is designed to be done simultaneously with Afro-American 
of the Year Contest, Irish-American of the Year Contest, Mexican-American of 
the Year Contest, and/or Ethnic of the Year Contest. 

Objectives 

To recognize personal views and changed perception of Arab -Americans 

To conceptualize the ideal Arab-American based on personal views and changed 
perceptions 




Time 2 class periods 



Size of group U-6 
Procedure 

1* Four to six students should serve as a nominating correnittee to insure the 
creation of an ideal number of candidates for the activity- Each student 
in the group is responsible for an "ideal" Arab-American candidate for the 
contest. The following guidelines can be used, but encourage students to 
ad lib: 

(write these cn the chalkboard) 
Name 

Hometown, State 
Sponsoring Organization 
Age 

Spouse any) — name, age, occupation 
Children (if any) — ages, number 




Educational background 



Occupation 3 U 
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Hobbies, interests 

Cltjbs, erluiic and pt<litical association (if any) * 

mefer tn American of the Vear in the KTm^ICm AM) hW. unit to get the 
idea of the activity • J 

2, ^."hen all candidates have been written up, list them and their data on 

the c-halld>oard^ 

3, i?reak the rest of the '.-lass into groups of five to six. Tlie nominating 
j^ojnmittee can now serve as tabulating committee. Tell the class the 
followin-^: ^01 MVK VLn^ HELECTfJ) TO SERVE ON A NATIONAL SELECTION COM- 

*3j77n. Tit moiiSL m. oltstakding arab-american or tiie year, your task is 

^' r I* K mNL Oi THE CAN'DIDATES KO^^NATED BY THE NATIONAL NOMINATING COMMIT- 
I! , lACH OF HIE CANDIDATES -QimLinCATlONS ARE LISTED ON TilE ClIALKBOARD. 
nil -iUtJiUN MIST BE TilE L^'ANir-JOPS DECISION OF TIIE GROUP. A SPOKESPERSON 
Fi R niR i 0M:JJTTEL UJLL BE ASKED Tu GIVE REASONS EACH CANDIDATE WAS SELECTED 

f*R REJECIED. 

rollow--up questions for class discussion: 

A, IVhat qualities did you consider njost important in your selection? 
Least important? 

B. V.uuld the candidates made up by the nominating committee have been 
the same at the very beginning of your study of ethnicity and Arab-- 
Americams? Exp3 ain - 
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Tirle Mexi^ on-A^erienn oi the %'ear Contest 
Introduction 

Tins activity asks students to replicate tlie American of the Year contest 
fOJKICITY A!CD MC unit) with three sisnificant differences: (1) instead of 
ri c Airerican of the Year, this contest will be for the Mexican-American of the 
Year, (2J a j^up of students (nominating coimiittee) will create its o;w 
candidates. Hi other students will act as a selection conwittee to vote for 
the ''best" rf the candidates. Tlie main goal is to get students to construct 
w! at the> ^hinK constitutes an '^ideal'^ Mexican-American based upon their 
personal view^ and what they liave learned from the Ethnic lieritage Studies 
currieuli-;n. XOTE: This activity is designed to be done simultaneouslv 
with AriL.^Verican of the Year Contest, Irish-American of the Year Contest^ 
Afro-^Ajrerican of the Year Contest, and/or Ethnic of the Year Contest. 

C^bjectives 

To recognize personal vlewi> and changed perceptions oi Mexican-Americans 

Tn cnnceptual ize the ideal Mexican-American based on personal vieivs and changed 
perceptions 

Time 2 class periods 

^izo of s^roup 4-6 



1. Tour to six students should serve as a nominating committee to insure the 
creation of an ideal number of candidates for the activity. Each student 
in ti e ^oup is responsible for an "idear* Mexican-American candidate for 
the contest. Tlie folil.owing guidelines can be used, but encourage students 
to ad lib: 

(write these on the chalkboard) 
Name 

Hometown 5 State 
^ponsorini^ Organisation 
Age 

>5pouse fif any) — name, age^ occupation 
rhildren (if any) — ages, number 
Educational background 



Procedure 




fJccupation 
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Hoblijos, in teres rs 

Cltabs, ofhnic and polirieal association (if any) 

{Refer to itaerican of the Vear in the CTIEilCITV AND Mn -^it to get the 
idea of the activity.) 

2. Kiicn ail candidates have heen wittffn up, list them and their data on 
the chalkboard. 

3. Break the rest of the class into groups of five to six. Tlie nominating 
c-onrnittee can now serve as tabulating committee. Tell the class the 
foll<^iwin^4: Hif IhWT BEE3v SELECTED TO SERVED ON A NATIONAL SELECTION COM- 
MITHL Tit clfOO^L TJO, liLTSr.AJ^DIi\G ME.XICAN-AMERICAN Of THE YEAR. YOUR TASK 
I> n PU K ONE or TIIE CANDIDATES NOMINATED BY THE NATIONAL NaMINATlNG 

coymi u , EACH or nn: candidates' qualifications are listed on the 

C!L\LrS«aRD. THE SELECTION i^flJST BE THE UNANIK^US DECISION OF THE GROUP. 
A SPi KE^FERSON FOR VOFR COMMITTEE WILL BE ASKED TO GIVE REASONS EACH 

CA^:^5IDAT^ v:as selected or rejected . 

^. Follow-np questions fcr class discussion: 

A. V.laat qualities ciid you consider niost important in your selection? 
Least important? 

II . V:ould the candidates make-»up by the nominating committee have been 
the same at the very beginning of your study of ethnicity and 
Mexican-Americans? ilxplain. 
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In trod net ia ri 

This ric'rivit> isk^» .^t4idciit-> t*» replscatc* the Anerican of the Year cuntest 
(KTHKICITY A^:! *-1E unltl witli three signiFicant differences: (1) instead o£ 
the Arerican i the Year, thL^ contest will be for the Ethnic of the Vear^, 
(2] .1 ^roup r ^student^ fnominatin*; cojmiittee) ivill create its own candidates, 
(3) other students will act a*, a selection consnittee to vote for the "best" of 
thr- c^ndfdatc-i. The irain ^luil is to get students to construct what they think 
c^^n^titutrs -n ''idfal" ctiml*. American hatred upon their personal views and t^hat 
thej^ have le-imed rv<Jtn the Etiinic Jloritafje Studies curriculum. NOTE: This 
i^^-tivit:. :> dt iOTed tu be done simultaneously with Arab -American of the Year 
^r^nte^r, iri ^h- Airier ic an **f the Year Contest, and Afro-American of the Year 

Objeetiv**s 

To rei*ov:xiiy.c' personal vit-iv?^ and changed perceptions of ethnic Americans 

To conc€*ptualize the ideji etlanjc American based on personal viei^s and 
chanj^ed perceptions 

Time 2 cla?^s periods 

^ize of ^roun ^1-6 

Pr^ieedure 

I. Four ti^ six students -»huuld swerve as a nominating committee to insure the 
<^!rcatif*n « f an ideal number cif candidates for the activity. Each student in 
the group Is responsible for an "ideal" ethnic American candidate for the 
contest. The following guidelines can be used, but encourage students to 
ad lib: 

fwrite these on the chalkboard) 
Name- 
Home touTi, ?^tate 
Sponsorins Organization 
Age 

< 

Spouse fif any) — name, age, occupation 
nhildren fif any) — ages, nimiber 
nducationnl background 
^k?cupation 
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Hobbies , intere^s; ts 

ClubK, etfijiic ind political a^^soeiation (if any) 

mefer Arnerican of the- Vear in the ETHNICITY i\N^D unit to get the idea 

of the ^tctivityl 

2. »*;hen all andidates have beun written up, list thesn and their data on the 
chalkboard . 

3. Break the rest oF the clas5> into groups of five to six. The nojninating 
conimittee can noi^? serve as tabulating coiunittee. Tell the class the folloxcing 

VOU liAVE BEEN SELECTED ru SERVE ON A NATIONAL SELECTION COJMITTEE TO CHOOSE 
THE OUTSTANDING ETilNiC AMERICAN Of THE YEAR, YOUR TASK IS TO PICK ONE OF THE 
CAJJlJlDATrS NOMINATED BV THE NATIONAL NOMINATING CO>mTTEL. EACH OF TIIE CANDI- 
DATES^ OUALIf ICATIO>JS ARL LISTED ON THE CHALKBOARD. TIIE SELECTION MUST BE THE 
IJXANJMOrS DECISION OF THE GROUP. A SPOKESPERSON FOR YOUR COMMITTEE WILL BE 
i\SKED TO GIVK REASONS EACH CANDIDATE WAS SELECTED OR REJECTED . 

Follow-up questions for class discussion: 

A- I^hat qualities did you consider most important in your selection? 
Least important? 

%>*uld the candidates make-up by the nominating committee have been 
tiv^f -ame at the very beginning of your study of ethnicity and 
and ethnic Americans? Explain. 



l^yf^ 71:1 
Title S<coji2izing Etlmlcity 
Introduction 

Wiat are some differences among groups we can point to that help us define 
what an ethnic group is? In the following activity students are asked to 
coilect peices of data pertaining to ethnic groups and sort out and discuss 
what they see as significant differences among groups. 

Objectives 

To list differences that make ethnic groups distinct from each other 
To relate some of these differences to transnational linkages 
Time one class period 
Procedure 

1- Collect as many pieces of evidence you can that you think represent 
ethnic differences. (For example, recipes, letters, etc.) 

2. Spread out the data pieces on a table. 

3. If your group is large, divide it into smaller groups of 5-6. Study 
the pieces of data, and list as many differences you can think of tliat 
make the groups distinct. 

4. Follow-up: 

A- Uliich differences listed matter most to you, if any? 

P l%hich differences do you think matter most to the groups you saw in 
the data? Be specific . 

C. Do we perceive any differences that do not really exist? 

D. look at the data again and list the names of the ethnic groups you see 

n. Piit yourself in place of some of the ethnic groups, VJhxch differences 
do you think would matter most? 
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Title RecoOTizing Ethnic Linkages 

Introduction 

An important dimenbiun of ethnicity ha^ to du with the ways in wliich etlinic 
^oups are tied or linked with their cultures or countries of origin- For 
example^ we T.ight i,a\ that one way the Mexican -American community in the United 
States iia linked witl; Mexico is through language. Both the Mexican-American 
community in the U.S., in many cases , and the culture of origin^ Mexico , 
share a cuinmon language- -Spanish. Of course, the language can be greatly 
modified as it is transferred from Mexico to the United States. There are 
etlaer wa>s etlinic groups can be tied to their cultures or countries of origin. 
Some are direct , some are indirect. 

This autivit\ tests your ability to recognize some of these linkages or ties. 
Hiven a iSeries of news articles, you are asked to classify the types of ties 
between t!.e ethnic groups mentioned and their cultures or countries of origin. 

Objectives 

To recognize and list transnational linkages from news articles 

Time one class period 

Procedure 

1. Study the Transnational Linkages sheet. 

2. As \ou read through tlie news articles attached to this activity^ jot down 
the kinds of linkages you can see in each article. (Use corresponding 
types listed on the Transnational Linkages sheet.) 

3. thru*^^]* at leai»t three newspapers or nev;s magazines and find evidences 
of the various linkages listed in this activity. Share your findings with 
the rest of the class. 
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TRANSNATIONAL LINKAGCS 

r^Alawiryji ar^r some ways ethnic groups in the rnited States might be tied or 
linked tri their fful tares or countries origin: 

1. VMilVi a relative of the family living in the United States might reside 
in the country of origin 

2/ ?GCL\L KEI-ATIONSHIPS friends of the family might reside in the culture 
of country of origin 

3 , TRA\i:L — to and from the country of origin 
LCITHRS and OThTRS CORRESPONDEaNCE 

5. FINANCIAL SUPPORT — of a group or cause in the mother country 

6. SCHOOLS students might learn ahout their cultures of origin in school 

NEU'SPAFER'^ articles as well as newspapers about and from the culture or 
country of origin 

8. >LAaAZINES 

9. I300KS 

10- RADIO AND TV — programs about the culture or country of origin 
11 - rJVNGUAGE 

12. IIABITS, STYLES and CUSTOMS — resemble and replicate those found in the 
country of origin 

13. ECONOMIC TIES business arrcingements betii?een ethnic group or individuals 
in the n.S. and the country or culture of origin 

14. CLITB? such as the Irish Club, African Cultural Arts Club or Mexican- 
American Club, etc. 

15. CJR'RrffE^ church attendance and affiliation resembles those found in the 
country of origin 

16. ASSOCIATIONS 



ERLC 



-33- 

38 



ElB 1 76 

Titles Inmigrarion and Ethnicity 
Introdu'*tion 



73:1 



Reyiei^ t^l imnnigration statistics reveals some interesting patterns 
and changes. Moreover, the implications of these changes for ethnic 
groups living in the I'nlted States could be profound. Below you are 
asked ti analvze a table and to make hypotheses about immigration and 
ethnicity. 

Objectives 

^o read and interpret immigration statistics 

o make hypotheses about immigration policy and ethnicity in the United 
States 

-^ime one class period 
Procedure 

1. Study the table 'Immigrants to the United States " carefully. 

Make certain you read and understand the following components of 
the table: 

Title 

Source 

How the data are expressed (in percentages, thousands, millions?) 
Pates fare the periods the same length?) 

Rcgiors of the world (it might help to use a globe or world map) 

Changes in the figures from region to region and time period to 
time period 

2. On a separate slieet of paper write down at least five statements 

about the table. (Examples: The time periods listed on the table 
are not equal in length. The numbers of immigrants from Asia have 
increased since 1820 0 

3. Sliare your statements with the rest of the class by having the 

teacher compile a class list of them on the chalkboard or a trans- 
parency. Study each statement to see if you agree or disagree 
with it. 

«K follow up: 

A. V/liat changChi have occurred in the size of the immigrant popula- 
tion since J 820? 

39 
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Svliat shifts In regions of orijjin have taken plaee since 1820? 
Iil^at hypotheses can you ni*ike about why these 3hifts h.ive taken 
place? 

f . Re-id "Iinni*;r*ition Policy: An Historical Civerview/' In some 
ol this overview you wil3 Tind reasons for the changes in 
numbers and r^ions of origin on the table- Place a circle 
(in pencil, preferably) around those figures on the table that 
you think were affected by clianges in insnigration po3 icy as 
listed in the historical overview. 

I^- hliat other factors beside inraigration policy might have affected 
the figures and changes? 

I . -^^w.Q ethnic groups have become larger, some smaller due to 
L-nnigration rates and policies. Uliat effects do you think 
irnmigrat ion rates and restrictions or removal of restrictions 
would have on ethnic groups in the United St^t^s'^ (For example, 
what effects i^?ould an immediate complete restriction on iunii- 
S^ration from Mexico have on the Mexican-American communitv in 
the United States?) 

Psychologically? 

4 

Socially? 
.Politically? 
economically? 

How xcould you go about proving your hypotheses make above? 
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n -"^ Alien and -^nJitlon Aft 

1- authorized expulsion of foreigners considered a threat to t.S. 
I', extend re^^'dence requirements for citizenship (naturalization! 
fron 5 to 1*1 years 

IH22 *:hinese Exclusion Act 

1. suspended ijisaigration of CMnese laborers for 10 years 

2. forbade naturaliy.ation of Chinese 

11^22 ~ I Irst federal immigration law 

1- forbade immigration of criminals, paupers and insane 
2, candidates had to prov^e financial viability 

1 iff*^ Teddy Roosevelt's "Hentlernen^s Agreenent" with -Japan 

1 , deni^jd passports to laTjorers from Japan wishing to come to 
the l^iited States 

1 UT ~ Inmigration Act of 1917 

1- literacy test required for persons over 16 years of age 

2. barred in^nigration entirely fro-n most of the Asian-Pacific area 

i'52l — lln^ergency Quota Act 

1, based on national origin 

2, limited numbers of iiiroigrants in any one year to 3f: of the 
size of each nationality grouo which had been living in the 
I'nited States in 1010 

3, maximum annual quota set at 357, 802 

a. SO''' allotted to iiranigrants from northern and i^estem 
Europe 

b, allotted to immigrants from southern and eastern 
Europe 

1^1211 — Tfnmigration Act of 102U 

1. created peraianent quota system 

2. annual quota maximum now at 164,000 

3. limit n^w set at 2% of each foreign-born nationality living 
in the nited States in 1890 

4. provided for further reduction of the quota to 154,000 on 
the basis of the 1920 census 

5. actually went into effect in 1929 

19452 Hisplaced Persons Act 

I- Allowed for the immigration of 400,000 World War 11 refugees 

1913 Refugee Relief Act 

1. Alloived for the immigration of some 214,000 refugees from 
eastern Europe 

1961 Cuban Refugee I^ogram 

1 . Allowed for irmnigratlon of Cuban refugees 
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1^62 — >^C3rran-Kaiter Irtsi^p-ation Act 

1 , rearfix^ed nnti^mnl origins quota system 

2. peraitted the naturalization of Orientals 

e^awered tho Attorney General to expel aliens corisidered 
"Hid^i'ersivr*,'' regardless of citizenship 

l^ffiS ~ Imi:sration and !Jationality Act or 1*365 

1. elisHinated national origins quota system 

2. e^^tablished ^^orld-i^ide quota iinpervious to national orij^in 

3. prtoled unused quotas and made tlicm available on a lirst-come, 
first-servo basis 

1%8 - ceiling af 170^000 applied to nations joutside the Western 
Hemisphere; llO^Utifj ceiling applied to nations in the Western 
Ifcjni sphere 

r^. iruu'^ht -ibout a j^trong increase from southern Eutx)pe and Asia, 
due Esostly to backlog 
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^ Title- DriA>;i?:f; nm liki: 

_ ttisii ijiTt^r- Tlj0it infl^aciice how irmty Americans feel about ethnicity and 
it's rel it Ton If hQinj^ -in Ajueric-sn, In tliii^ ac±lvit>* you are asked tc ^isCi^ss 
a nunrier f ^t^tenent^^ with a group of ycmr cl*issniatei*- Hien, you are asked 
to Ainswer the tmestion "IChot ii* an /tmeriean?'' 

To reeo^ize criteria you ui*e to detersnine your feelings about the t^rsnb 
"^ethnicity" and "Ajnerican" 

Tine 1 period ilon^er if corsiiunity survey is used) 

i^ccdure 

1- ^ >ci^ * pi ice a *-ircle aruund one of three possible responses to each 
^tsitcrent on the next pa5ie — ACREE^ ? fif you don^t knoi^ how you feel^ or 
y - ' re uneer tainl , DISAGREE . 

i- 'jet t«_4et!,er t>'ith a group of other studaits. (3 maxiniujn) and discuss your 
react ionn -with and also discuss their reactions. (20 minutes at most) 

• 3. Your teaciier ^should tabulate the clasi» responses to each question on the 
chalkboanl cr a transparency. UTiat are your conclusions about your class's 
feelings *-*out ethnicity? 

H, vrrite a short essay defining "Ivhat is an Aj-nerican?" 

5- OPTKC'AL: Conduct ,a cMimiunity survey using the 10 statements,. Tabulate 
the result*^ and ^how them to the rest uf the class, bhat are your conwunity^s 
*ittitudei^? 
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CiiS I/7G , 

DHAIvIKG Ti£E UKC 

1 . ^ince 1 ctnsidorible niiricr of Ke* Mexicans speak %.inish, it i^ouM be O.K. 

.*.r the srato lesislature to desijmate Spanish as the official lancuase of the 

Disagree 

P^"^*^ Anien&ent to the Constitution in part states that "-Congress 
-aKe no law respecting an establishment of religion or prohibiting the 
tree c*xereise thereoi a ^aU toim in Mabania decides that it^s alright 
^o rrike the oificial religion of the tox^n Catholic. 

^ ' Dxsagree 

. ^Vhr^.ls -l ould encourage ethnic groups to learn about their oicn heritage 
ixr-t, ar^ about the histor\^ of the United States second. 



H!2ree 



Disagree 



n pere is nothing that is uniquely Ajnerican. All behavior and customs are 
ethnae in orit;in. 

''^^^^ ? Disagree 

The C,S, should honor holidays of all of the major ethnic ctouds in the 
country. ^ 

? Disagree 

6. Etlaiic group'? tha# insist on following their mm particular customs should 
be jpade to live in separate comraiinities . 

'^''^''^^ . ? Disagree 

It i-^ f>A. for people v^ho consider it more important to he members of an 
etnnic group than to be Americans to think and act as they do. 

^^^^ ? . Disagree 

fi. It should be alloivablc for persons whose religious viei.;s conflict with the 
majority to refuse to salute the American flag and to say the Pledge of Alleisiance 
in public schools. 



Agree 



Disagree 



?' . }^ a PPr-^on-^ ethnic j^roup held that it was important to practice polygamy, 
he/she should he allowed to do so. y>> y . 

'^^"^^^ ? Disagree 

m. Kngli^h -should be adopted as the offici.-l language of the United States. 

^"^^^^^ ? DisagrL 
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Title VMi I>3P RT.\^4T IS iTimiCJTY Til MI,?: A EE-fDCiiMmTICe^ 

In the fir*-t ^ctlvit:\' < f the* unit ETIKICIT*' AKIi Mf; you were asked to assess 
the irrport mce of etimicity in your life. As a concluding activity in this 
curri<:uljL^i y*.;a ire a.sked ti» rca^ses^ the place of etlinicity in your identity • 

T?:» re-j^-^^^^e: * th*^ ul :cr fttjiicity in your life given your study of etlinic 

Ar<-"uer t!.*.- ' llif-vij:^ ^ue^-s* ha^^ed on your present feelings* about your 

er?:nii*it\^: 

I. I an per.son I'itith a i^trong ethnic identity. Agree Disagree ? 

>j> fcelin^i^ about nty ethnic affiliation have ch»in^ed/not changed since vje 
began this curriculum because 



2. My fanily ethnic ties are ^portant to nie. Agree Disagree ? 

3, The *5^.pha>ii> un etlinic groups and on differences *imun^ peoples is dangerous. 
I feel we should all try to forget our cultural and ethnic differences and 
recognize ourselves as Ajnerioans first. Agree Disagree ? 

Explain your answer. 



'I. I feel thit participating in events^ practicing custonis. and keeping jny 
tie^ to niv'etlmic group have nothing to do with nt^* being c-r not being a good 
American- Agree Disagree ? 

5. Throughuut the cuuri>c of this curriculum I have beconie more av/are of my own 
etlinicity and t^?ould like to find out more. Agree Disagree ? 

6. The subject of ethnicity is NOT important to me at this time. 

Agree Disagree ? 



